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Resumo: A psicologia positiva tem se mostrado um movimento de grande
crescimento nas ultimas décadas, marcando-se por seu carater multidisciplinar.
O impacto desse movimento na area da avaliagao psicologica é foco do presente
texto teodrico, visto que o processo de construgcao de medidas de avaliagao de
construtos positivos permitiu a compreensao das caracteristicas individuais na
expressao de comportamentos, a objetividade e o status cientifico necessario
para o campo, possibilitando a medigcao objetiva dos construtos enfocados
pela psicologia positiva. Uma revisao dos principais instrumentos existentes no
contexto brasileiro € apresentada, contemplando ferramentas internacionais que
foram adaptadas e/ou validadas para uso no pais, aquelas que foram desen-
volvidas no Brasil e as que se encontram aprovadas para uso profissional. Alem
disso, a aplicacao da psicologia positiva na avaliagao psicoldgica no contexto
organizacional e educacional foi apresentada, de forma a ilustrar a amplitude
de aplicacdes que a area pode alcancar.

Palavras-chave: Avaliacdo; Medidas; Testes.

Abstract: The movement of positive psychology has experienced great growth
in recent decades, largely due to its multidisciplinary nature. This theoretical text
emphasizes the impact of this movement in psychological assessment, since it
enabled the development of measures to assess positive constructs, enabling
the understanding of individual characteristics as expressed in behaviors, as
well as providing the objectivity and scientific status necessary for the field of
positive psychology, allowing the objective measurement of positive psycholo-
gical constructs. An overview of the main instruments available in the Brazilian
context is presented, including international tools that have been adapted and/
or validated for use in Brazil, as well as those that have been developed locally
and those approved for use by professionals. Further, we introduced the appli-
cation of positive psychology in psychological assessment in an organizational
and educational context, to demonstrate the broad range of applications that
can be made from this field.

Keywords: Assessment; Measures; Tests.

Resumen: La psicologia positiva es un movimiento de gran crecimiento en las
ultimas décadas, caracterizada por su caracter multidisciplinar. El impacto de
este movimiento en la evaluacion psicologica es el foco de este texto tedrico. EL
proceso de construccion de medidas de evaluacion para constructos positivos
permitio la comprension de las caracteristicas en la expresion de las conduc-
tas, la objetividad y el estatus cientifico necesario para el campo, permitiendo
la medicion objetiva de los constructos enfocados por la psicologia positiva.
Se presenta una revision de los instrumentos existentes en Brasil, abarcando
herramientas internacionales que han sido adaptadas y/o validadas para su
uso en el pais, aquellas que fueron desarrolladas en Brasil y aquellas que es-
tan aprobadas para uso profesional. Se presento la aplicacion de la psicologia
positiva en la evaluacion psicologica en el contexto organizacional y educativo,
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con el fin de ilustrar la amplitud de aplicaciones que
el area puede alcanzar.

Palabras clave: Evaluacion; Medidas; Pruebas.

Introduction

Positive psychology (PP) emerged in the late
1990s, diverging from the intense focus on psy-
chopathology and dysfunction, exhibiting rapid
growth and a transdisciplinary nature (van Zyl
& Rothmann, 2022). Maslow coined the term
in 1954, but its greatest influence was when
Seligman and Csikszentmihalyi (2000) empha-
sized the excessive focus placed on negative
traits, pathology, and repairing psychological
damage, while neglecting positive aspects of
human behavior. It emerges as the *fifth force" in
psychology, which can be compared, in terms of
importance, with psychoanalysis, behaviorism,
humanism, cognitivism, and multiculturalism
(Yakushko & Blodgett, 2021).

PP has developed as a scientific discipline
applied, and has, in a short period of time, expan-
ded to fields well beyond psychology, becoming
an interdisciplinary area of research (Ackerman et
al., 2018). At the same time, it has become incre-
asingly widespread in many areas of psychology,
including clinical, educational, counseling, orga-
nizational, developmental, community, social,
and public health psychology (Wissing, 2022).

To improve the quality of human life, PP has
been characterized as a movement that encom-
passes a wide range of constructs (Seligman
& Csikszentmihalyi, 2000). The cumulative and
coherent knowledge generated by the study
and measurement of positive constructs utilizing
scientific perspectives, methodologies, and pro-
cedures (Ryff, 2022) helps eliminate the notion
that positive constructs are either unscientific
self-help psychology or pseudoscience without
evidence (Ackerman et al., 2018).

The movement of positive psychology (PP) has
been centered on the investigation of virtues,
strengths, positive emotions, positive communi-
ties, and positive work environments since then,
including diverse constructs such as resilience,
creativity, positive affect, flow, forgiveness, gra-

titude, passion, mindfulness, hope, optimism,
meaning in life, well-being, happiness, justice,
character strengths, life satisfaction, motiva-
tion, civility, wisdom, among others (Ciarrochi
et al., 2022). The movement included research
that examines the emotions, forces, processes,
conditions, and relationships that promote ideal
functioning and flourishing among individuals,
groups, and institutions (Waters et al., 2021), fo-
cusing on identifying, developing, evaluating, and
intervening in constructs that promote well-being
at an individual, organizational, and social level
(Carr et al., 2020).

Lopez and Snyder (2004), argues that the
development of positive psychology within
psychological assessment is marked by the
measurement of positive constructs related to
well-being and flourishing, whose relevance has
been empirically supported through valid and
reliable psychometric instruments. The signifi-
cant growth in positive psychological assessment
measures has shed light on previously invisible
psychological processes that have proven rele-
vant to understanding human behavior focused
on the development and well-being of people
in different contexts (Constantini et al., 2022;
Donaldson et al., 2021; Moskowitz et al., 2021).
The increasing level of psychometric quality of
the instruments, despite the need for constant
advances, has led to an ever-greater influence
of positive psychology in practice, with a signi-
ficant development in the use of psychological
assessment measures of positive constructs.

In relation to interventions, an important con-
tribution of PP is that it ceases to possess a re-
medial focus (when it turns to treating existing
disorders or difficulties) to focus on interventions
that are both remedial and preventative (seeking
to prevent the development of problems or
disorders before they occur) (Owens & Waters,
2020). The collective efforts of researchers, pro-
fessional societies, practitioners, and the public
have led to the development of several theories,
methodologies, and approaches to measure, ex-
plain, and develop the conditions necessary for
individuals, communities, and societies to flourish
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(Lomas et al., 2020). The change in perspective
proposed by positive psychology was therefore
also applied to the evaluation process. In this
context, this theoretical study will address the
contributions of positive psychology to psycho-
logical assessment.

The role of positive psychology in
psychological assessment

Psychological assessment has historically
focused on diagnosing disorders within a me-
dical framework. After the Second World War,
the field of psychological assessment began to
emphasize psychological suffering, problems,
and disorders in response to this new demand
(Pureza et al., 2012). A good example of this is the
first psychological test, developed in 1900 by
Binet in response to a request from the French
government to identify children with some type
of developmental disorder (Bueno & Ricarte,
2017).

As a result of the emergence of positive psy-
chology, the field of psychological assessment
was also transformed, as its foundations were
used to structure and develop this new move-
ment, to facilitate objective measurement of
the constructs that were the focus of PP (Zanini
et al., 2023). Therefore, a significant amount of
attention has been given to the development and
measurement of positive constructs. PP embra-
ces scientific rigor, analyzing its practices and
interventions and encouraging the development
of instruments that can serve both as evaluation
tools for individuals and institutions and as tools
for analyzing the effectiveness of practices.

As an example, literature reviews may be
cited. According to Ackerman et al. (2018), 972
empirical articles have been published about
positive psychology, and 312 measures were
developed between 1998 and 2014. In another
study, 1336 articles were identified between 1999
and 2013, with about 750 of these containing
empirical tests of positive psychology theories,
principles, and interventions (Donaldson et al,,
2014). In a meta-analysis of 347 studies involving
over 72,000 participants from 41 countries, Carr

et al. (2021) found an extensive evidence base
supporting the effectiveness of positive psycho-
logy interventions. The data demonstrate that PP
is devoted to using rigorous scientific methods to
understand human behavior in its optimal state
(Donaldson et al., 2014).

The process of developing measures for
evaluating positive constructs assumed glo-
bal contours, according to Oliveira and Nakano
(2023), allowing the understanding of individual
characteristics in the expression of behaviors, as
well as the objectiveness and scientific standing
required for the movement.

A growing number of instruments was re-
adily available in the international context for
measuring aspects of well-being, such as life
satisfaction, psychological strengths, and positive
emotions (Vazquez et al., 2009). Literature indica-
tes that many instruments have been developed
in recent years to measure various aspects of
well-being. A literature review conducted by
Linton et al. (2016) revealed that there are 99
instruments for measuring well-being. Among
them, Bohlmeijer and Westerhof (2021) highlight,
as the most used, the Positive and Negative Af-
fect Schedule, the Satisfaction with Life Scale,
Ryff's Scales of Psychological Well-being, the
Warwick-Edinburg Mental Well-Being Scale, the
Flourishing Scale, and the Mental Health Conti-
nuum Short Form, as well as demonstrating that
self-reports of well-being are valid and reliable.

The first years of PP in the Brazilian context
were marked by a lack of evaluation instruments
(Lima et al., 2023) with a clear need for adaptation
and development of measures. Nascimento and
Vasconcelos (2016) highlighted the involvement
of the psychological assessment (PA) field in
ANPEPP (the National Association for Research
and Graduate Studies in Psychology) since its ear-
ly years, in the 1980s. ANPEPP was established to
foster national networks for scientific exchange
and cooperation among psychology research
centers and scholars, which has led to significant
advances in the movement. The authors demons-
trate that PA working groups within ANPEPP have
expanded substantially, reflecting their growth,
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diversity of collaborations among researchers
and topics, and the increasing quality of their
scientific output. From a historical perspective,
it was within the scope of ANPEPP's PA working
groups that the first group focusing on Positive
Psychology (PP) and creativity was established
in 2014, comprising researchers from all five re-
gions of Brazil. Since then, publications involving
psychological instruments and empirical studies
in PP have increased markedly, representing
an important milestone in the development of
Positive Psychology in Brazil through the field
of psychological assessment (ANPEPP, 2025).
During a literature review conducted by Pureza
etal. (2012), a much smaller number of measures
were identified, and seven instruments were used
in the study: Overall Job Satisfaction, Satisfaction
with Life Scale, Subjective Well-being Scale,
Subjective Happiness Scale, Flow Identification
Questionnaire, and Rosemberg Self-Esteem
Scale. Similarly, a survey carried out by Scorso-
lini-Comin and Santos (2010) also indicated that
there were only a limited number of instruments:
Positive Affect/Negative Affect Scale (PANAS)
and its extended version, Positive and Negative
Affect Schedule - Expanded Form (PANAS-X), Ox-
ford Happiness Inventory (OHI), Life Satisfaction
Inventory: Form A, Subjective Happiness Scale
(SHS) and Subjective Well-being Scale (EBES).
Because only the latter is a national instrument,
the authors indicated that at the time, the de-
velopment, adaptation, and investigation of the
psychometric qualities of the instruments were
necessary, as most of them were international

instruments used in Brazilian research without
adequate rigor to ensure their effectiveness.

After a few years, Pires et al. (2015) reviewed
the positive psychology-based instruments and
found a more encouraging outcome. As a result
of the research, 11 instruments were identified,
with the Rosenberg Self-Esteem scale having
the highest frequency, followed by the WHO-
QOL - Breaf, the Subjective Well-Being scale
(EBES), the Marital Satisfaction scale, the Spiritual
Well-Being scale, and the Life Satisfaction scale
for Children, Job Satisfaction Scale, the Dyadic
Adjustment Scale, the Children's Life Satisfaction
Scale, the Satisfaction with Life Scale, the Coping
Scale (COPE), and the Positive Affect/Negative
Affect Scale (PANAS). According to the authors,
there has been a significant increase in the adap-
tation of foreign instruments, with a particular
focus on the subjective well-being construct.

In the most recent review, Reppold et al. (2019)
reported significant growth in Brazil, especially
in terms of the number of researchers, the avai-
lability of valid instruments, and the growth in
scientific production. The authors report that
Brazil had several validated and standardized
instruments for assessing the main constructs
of Positive Psychology. Among them were sa-
tisfaction with life, self-esteem, optimism, hope,
engagement at work, quality of life, mindfulness,
resilience, character strengths, and compassion.
For the purposes of identifying international
instruments adapted for Brazil, Lima et al. (2023)
compiled a list of 23 instruments that assess a
total of 14 constructs, as shown in Table 1.

Table 1 -International Scales Adapted for Brazilian use

Construct Instrument
Affect Escala de Afetos Positivos e Afetos Negativos
Friendship Questionario McGill de Amizade

Self-compassion Escala de Autocompaixao

Escala de Esperanca Disposicional para Adolescentes, The Hope Index, Adult Dispo-

Escala de Felicidade Subjetiva, Steen Happiness Index

Well-being Escala de bem-estar espiritual
Character Escala Forcas de Carater
Engagement Escala Ultrecht de Engajamento no Trabalho
Hopeless
sitional Hope Scale
Hapinness
Gratitude Gratitude Questionnaire
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Construct Instrument
Mindfulness Escala Filadélfia de Mindfulness, Questionario das Cinco Facetas de Mindfulness,
Inventario Mindufulness Frelburg, Escala de atencao e consciéncia plena
Optimism Revised Life Orientation Test
Youth Life Orientation Test
Resilience Escala de Resiliéncia

Escala de enfrentamento
Satisfaction /
adjustment in marriage

Satisfaction with Life Satisfaction with Life Scale

Escala de Satisfacao Conjugal
Escala de Ajustamento Diadico

Source: Lima et al. (2023)

Additionally, the authors examined the scales
developed in Brazil (Lima et al., 2023). There
are a total of 13 scales evaluating nine different
constructs: affect (Escala de Afeto Positivo e
Negativo para criangas, Escala de Afeto Positivo
e Negativo para adolescentes, Escala de Afetos
Positivos e Negativos), self-efficacy (Escala de
Autoeficacia no Trabalho), subjective well-being
(Escala de bem-estar subjetivo), socioemotional
skills (Escala de Competéncias Socioemocio-
nais para universitarios), flow (Questionario para
identificacao do Flow), reasons to live (Escala de
Motivos para Viver), satisfaction with life (Escala
Multidimensional de Satisfacao de Vida para
criancas, Escala Multidimensional de Satisfa-
cao de Vida para adolescentes, Escala Global
de Satisfagao de Vida para adolescentes), work
satisfaction (Escala de Satisfacao no Trabalho)

and social support (Escala de Percepcao de
Suporte Social).

More recently, Oliveira and Nakano (2023)
conducted a search in the list of tests approved
in the Psychological Test Assessment System
(SATEPSI), a board created by the Brazilian Fe-
deral Council of Psychology to regulate and
certify the technical and scientific quality of
psychological assessment instruments, to iden-
tify the current situation of positive psychology
tests (Table 2). The data has been updated since
it was published. By analyzing the tests that are
approved and available for professional use, it
was even possible to verify those that present
psychometric qualities suitable for use in Brazil.
This was not common in the instruments cited
in the studies.

Table 2 - Instruments for the assessment of positive constructs approved for professional use in Brazil

Instrument Construct Indication
Bateria online de Inteligéncia Emocional emotional intelligence 9to 88
Escala de autoavaliacao da motivacao para aprender de alunos do motivation 7to 16
ensino fundamental
Escala de autoeficacia no trabalho self-efficacy 18 to 66
Escala de autoeficacia para a escolha profissional self-efficacy 14 to 21
Escala de identificacao de caracteristicas associadas as altas habilida- giftedness gto12
des/superdotacao
Escala de inteligéncia emocional brasileira emotional intelligence 18 to 81
Escala de motivacao para aprendizagem motivation 7to 16
Escala de percepcao do suporte social - versao adolescentes social support 12to17
Escala de percepcao do suporte social - versao adulto social support 18 to 62
Inventario de avaliacao de habilidades sociais, problemas de comporta- social skills 6to 13
mentos e competéncia académica para criangas
Inventario de habilidades sociais social skills 18 to 59
Inventario de habilidades sociais conjugais social skills 20to 73
Inventario de percepcao de suporte familiar family support 11 to 60
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Instrument Construct Indication
Marcadores de Resiliéncia Infantil resilience 8to12
Questionario de habilidades sociais, comportamentos e contextos para social skills college
universitarios sudents
Roteiro de entrevista de habilidades sociais educativas parentais social skills adults
Teste de Criatividade Figural Infantil creativity 8to1s
Teste de Criatividade Figural Infantil - versao adolescentes e adultos creativity 14 to 87
Teste de habilidades sociais para criancas em situacao escolar social skills 7to15

Source: Oliveira e Nakano (2023), revised.

At the time of publication, Brazil had 19 positive
quality assessment instruments. These included
social skills, emotional intelligence, motivation,
self-efficacy, creativity, family support, gifted-
ness, and resilience. According to their indica-
tions for use, they cover a wide range of ages,
from 6 to 87 years, evaluating from children to
the elderly (n = 2), only children and adolescents
(n = 8), only adults and the elderly (n = 7), or spe-
cific populations such as college students and
workers. Despite this, the range of measures
does not yet cover the breadth of constructs
encompassed by Positive Psychology, and it is
imperative that the available tools be expanded
since the use of psychological instruments that
assess positive constructs can complement
psychological assessments performed in diverse
contexts (Lima et al., 2023).

From a historical perspective, Wechsler et al.
(2019) showed that psychological assessment
has played a pivotal role in educational and or-
ganizational contexts, marking an international
milestone in the development and application
of psychological instruments. Likewise, positive
psychology has made substantial progress in
these domains through the empirical validation
of applied constructs, their measurement, and
evidence-based interventions, exemplifying its
strong integration with psychological assessment
(Bentivietal., 2021; Hutz et al., 2020; Joshi & Kahn,
2024). As an example, this study will demonstrate
the application in these two specific areas.

Psychological assessment and positive
psychology in education

In this context, psychological assessment

traditionally involves identifying the difficulties
that students present, particularly those related
to learning disabilities. However, with the advent
of positive psychology, it has been possible to
verify the importance of identifying factors that
can help promote healthy development, minimize
the impact of these difficulties, enhance acade-
mic performance and other life outcomes (Carr
et al., 2020). Moreover, identifying strengths can
assist in the development of an individualized
teaching plan, based on the development of
positive variables, such as resilience, autonomy,
determination, well-being, character strengths,
and positive affect.

As a result of the history that demonstrates
the interconnections between psychological
assessment and positive psychology, there has
been significant progress in developing educa-
tional measures that promote not only the iden-
tification of potentialities and strengths, but also
factors such as optimism, resilience, well-being,
self-regulation, and self-efficacy, among others,
as well as the use of instruments that contribute
to verifying the effectiveness of intervention pro-
grams that facilitate positive development (Carr
et al,, 2020). It has been established that positive
practices in the school context are effective tools
that are easy to implement, improving students'
mental health in the long and short term (Teja-
da-Gallardo et al., 2020).

As shown through a literature review, tea-
chers also benefit from positive interventions,
including reduced stress, burnout, the teaching
of coping strategies, increased well-being, and
the teaching of coping strategies. Furthermore,
according to Kiptiony (2024), interventions have
also improved relationships between teachers
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and students, as well as among the institution’s
staff, based on communication, collaboration,
trust and school climate, so that well-being,
academic performance, staff satisfaction, and
a cooperative school climate can be promoted.

As well as interventions, the evaluation of po-
sitive aspects has been carried out in the school
context. In addition to providing valuable data
on students' strengths and challenges, a robust
psychological assessment instrument applied to
Positive Psychology can assist in guiding inter-
ventions and educational practices that foster a
positive school environment (Marasca et al., 2022;
Nakano, 2018; Souza & Murgo, 2024).

Educational institutions are viewed as privi-
leged environments for promoting well-being,
both within the school community and in society
at large, due to their importance in society. By
utilizing Positive Education, students and all
members of the school community will not only
be able to achieve academic success, but they
will also be able to flourish personally, becoming
full individuals and responsible citizens (Cintra
& Guerra, 2017).

About the measurement instruments deve-
loped in Brazil, researchers have increasingly
invested in the identification of positive varia-
bles in schooling processes to promote a more
collaborative and positive learning environment
(Marasca et al., 2022). Several examples can be
provided in this regard.

To provide a comparison of national instru-
ments, Segabnazi et al. (2012) developed the
Scale of Positive and Negative Affects for Ado-
lescents (EAPN-A) which consists of 28 items.
It is designed for teenagers between the ages
of 14 and 19. As part of the Tasks for Predicting
Optimism in Children (TAPOC) developed by Ban-
deira et al. (2015), stories and colored drawings
were used to assess optimism in children. Initial
studies revealed positive correlations between
positive affect and the variables of self-esteem
and life satisfaction, as well as negative corre-
lations between negative affect and these same
variables.

The Positive and Negative Affect Scale for Chil-

dren, developed by Giacomoni and Hutz (2006),
is an instrument consisting of 34 items distribu-
ted across two subscales: 17 items measuring
positive affect and 17 items measuring negative
affect. Intended for children and adolescents
aged 7 to 16, this scale was designed to captu-
re the affective experiences of this population
through self-reporting. The theoretical basis of
the EAPNC is inspired by the original scale for
adults, known as PANAS (Positive and Negative
Affect Schedule), which is widely recognized for
assessing emotional well-being. By adapting
these concepts to the child and adolescent age
groups, it becomes possible to understand more
accurately the emotions that permeate the daily
lives of children and adolescents, contributing
to interventions that promote healthy emotional
states.

The Subjective School Well-Being Scale (EBE-
SE), created by Dias-Viana and Noronha (2021),
consists of a 27-item instrument that aims to
assess student well-being across three main di-
mensions: satisfaction with school, the presence
of positive affect in the school environment, and
the experience of negative affect. School satis-
faction refers to the student's overall assessment
of the school environment, while positive and
negative affect refer to the frequency with which
the student experiences positive or negative
emotions throughout their schooling.

In line with the perspective of developing
new instruments, Dametto and Noronha (2019)
developed the Character Strengths Scale for
Adolescents (CFS-A), which assesses five dimen-
sions: interpersonal strengths, temperamental
strengths, moral strengths, intellectual and lea-
dership strengths, and open-mindedness stren-
gths. A study presented by the authors revealed
significant correlations between gratitude, hope,
and vitality and Subjective Well-Being (SWB),
suggesting that character strengths are related
to aspects of SWB and indicating that they are
important resources for promoting happiness.

The Brazilian Children's Self-Concept Sca-
le measures four dimensions of self-concept:
Personal Self-Concept (a child's perception of
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themselves in terms of personal characteristics,
such as personality traits, feelings, and values);
Negative Self-Concept (addresses self-image
and the negative aspects the child may associate
with themselves, such as insecurities or self-cri-
ticism), Physical Self-Concept (evaluates how
the child perceives and evaluates their physical
appearance, considering factors such as self-es-
teem related to body image); and Self-Concept of
Competence (a child's perception of their abilities
and skills in different areas, such as academic,
social, and recreational). Developed by Barboza
(2022), this scale provides a comprehensive tool
for understanding the various facets of children's
self-concept, enabling more effective interven-
tions in educational and psychological contexts.
By assessing these dimensions, educators and
mental health professionals can identify areas for
strengthening and support needed to promote
healthy development.

The Positive and Negative Affect Scale, deve-
loped and validated by Zanon et al. (2013), is a
20-item tool designed to assess both positive and
negative affective experiences of respondents.
This instrument allows for a comprehensive
analysis of the emotions people experience in
different contexts, making it useful for research
exploring the relationships between affect and
psychosocial variables.

Furthermore, Giacomoni and Hutz (2008) de-
veloped the Multidimensional Life Satisfaction
Scale for Children (MSVC), which consists of 50
items. This scale was designed to assess life
satisfaction in children aged seven to twelve,
covering the child's perception of themselves and
how this influences their overall satisfaction; how
the child evaluates themselves in comparison to
their peers and other significant references; the
child's satisfaction with a violence-free environ-
ment that promotes safety and well-being; the
child's perception of their family relationships
and the support they receive; the quality of
friendships and social relationships; and the
child's satisfaction with the school environment,
including relationships with teachers and peers.

The diversity of instruments, adapted, valida-

ted or developed for use with Brazilian children
and adolescents, indicates that positive psy-
chology concepts have been extensively inves-
tigated in the school environment, to promote
healthy development in children at an early age.

Positive psychology and psychological
assessment in organizational and work
settings

This section is intended to demonstrate the
relationship between PP and psychological as-
sessment based on studies on work engagement,
a construct that emerged in the field of positive
organizational and work psychology and has
influenced important advances in relation to the
concept of burnout and other work variables. As
a historical perspective of work engagement,
Schaufeli and Taris (2005) report that its emer-
gence in practice was influenced by a study
conducted by Institute Gallup, an U.S. research
organization, that assessed it by 12 items (Q12
instrument), in the 1990s, which focused primarily
on leadership and job satisfaction. The authors
argue that work engagement gained prominence
at the beginning of the 21st century, primarily
because of the increasing interest in human
capital by businesses as a relevant factor for
organizations, as well as the increasing interest
of academics in positive psychology.

Academic interest in work engagement has
resulted in a variety of approaches to define it
and has brought together theoretical move-
ment of positive psychology based on positive
organizational behavior theories and positive
organizational studies (Schaufeli, 2018; Vazquez,
2018). The initial focus on work engagement as
an antithesis to burnout was the field in which
psychological assessment played a vital role,
driving studies influenced by positive psychology
(Schaufeli & Salanova, 2011). A construct identified
in practice and academia was clarified through
this combination, and it led to advances in the
development of a theoretical model that opera-
tionalized the most widely accepted definition of
work engagement in scientific and professional
circles due to the robustness of the evidence
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provided (Shuck, 2011).

According to Altaf and Masrek (2021), the
number of publications on work engagement
increased 17 times between 2010 and 2020.
According to the authors, research on this topic
has matured and positioned itself consistently
within the theoretical movement. This suggests
that engagement at work is a central concept of
applied positive psychology that has been con-
solidated in psychological assessment, showing
that people with high levels of occupational
health and well-being are engaged at work.
Knowing how to organize personal and work lives
in a healthy way, providing high performance and
high quality in professional activities.

On the other hand, burnout research has evol-
ved by questioning the early model that defined
work engagement as a professional achievement
as an inverse dimension of burnout. The Maslach
Burnout Inventory (MBI) traditionally identified
three dimensions of burnout: exhaustion, deper-
sonalization, and ineffectiveness in the workplace
(Maslach et al., 1996). MBI has been consistently
criticized for its conceptual, practical, and psy-
chometric aspects, specifically because it as-
sesses professional ineffectiveness, a negative
state with positive items, and scientific findings
sometimes point to it as a cause and sometimes
as a consequence of burnout (Breso et al., 2007;
De Beer, Van der Vaart et al., 2020; Lheureux et al.,
2017, Schaufeli & Taris, 2005; Sinval et al., 2022).
Furthermore, De Beer, Schaufeli et al. (2024), in
their systematic review and meta-analysis, draw
attention to the fact that the evidence suggests
that the energetic (exhaustion) and motivational
(depersonalization) components may be central
to the burnout construct. According to Schaufeli
and Taris (2005), professional ineffectiveness is a
distinct and singular construct that is not asso-
ciated with burnout phenomena as its dimension.

As a result of critical questioning of burnout
theory and the intuitive appeal of treating en-
gagement as a dimension, which would be the
expression of professional achievement, a set of
research has emerged that robustly demonstra-
tes that work engagement is a unique and distinct

construct. It is associated with the Job Demand
Resources (JDR) theoretical model, which is
based on Tetrick's (2002) assumption that there
are distinct processes to explain illness and
health at work, which act in parallel in working
life. It considers that the work context is shaped
by concomitant stressors (demands) and moti-
vational processes (resources), whose practical
combination can have positive or negative effects
(Mazzeti, 2023; Vazquez et al., 2025). Studies have
demonstrated that work engagement plays a
central and motivating role in the success of
individuals at work and in their organizations, as
well as being an important indicator of occupa-
tional health (Schaufeli, 2018; Schaufeli & Taris,
2005; Vazquez, 2018). In response to studies in
this area, the Utrecht Work Engagement Scale
(UWES) was developed, which provided relevant
findings for this debate (Schaufeli et al., 2002;
Vazquez et al,, 2015).

Additionally, critical questioning of conceptual,
empirical, and psychometric aspects of burnout
psychological assessment led to the develop-
ment of a new theoretical model, supplemented
by a specific instrument referred to as the Burnout
Assessment Tool (BAT), allowing relevant disco-
veries to emerge (Schaufeli, Desarti, De White
20204, 2020b; Sinval et al., 2022). With such robust
data, scholars within applied positive psychology
develop a new theory of burnout that allows
significant advances in diagnosing patients and
developing innovative treatments, such as rapid
recovery and return to work at healthy levels and
occupational well-being (Schaufeli, 2021, 2023;
Schaufeli & De White, 2023; Vazquez et al., 2025).
According to Bakker and Demerouti (2014), to the
JD-R model, burnout is a result from an imbalan-
ce between job demands (aspects that require
physical or mental effort and that, in the long
term, can culminate in worker exhaustion) and
jobresources (motivational factors and strategies
workers use to deal with their work demands).

Schaufeli, Desart and De White (2020a, 2020b)
define burnout in this perspective with four
central factors: exhaustion, mental distancing,
decline in cognitive functions, and decline in
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emotional functions. Based on Social Exchange
Theory, the authors argue that the dynamics of
the burnout phenomena occurs by the combina-
tion of a lack of vital energy that leads to extreme
fatigue in work activities (i.e., exhaustion) and a
lack of appetite for expending work effort that
can turn into aversion to work itself (i.e,, mental
distancing) as a reactive process. In this process,
the individual experiences a crescent decline
in cognitive and emotional functions, inherent
components of burnout. In addition to these four
constituent dimensions, advances proposed in
the study demonstrate that there are also secon-
dary symptoms in the development of burnout.
These are: depressive mood, psychological dis-
tress, and psychosomatic complaints.

Cross-cultural studies with countries from
different continents have examined the psycho-
metric properties of the Burnout Assessment
Tool (BAT) (De Beer, Schaufeli et al., 2024; De
Beer et al., 2020; Hadzibajramovic et al., 2024;
Vinueza-Solorzano et al,, 2021). Its four dimen-
sions were confirmed in international studies as
primary symptoms and its other dimensions as
secondary symptoms. Several advancements
have been made since the development of the
JDR theory along with motivational and stressor
factors, resulting in positive and negative out-
comes associated with work engagement and
burnout, respectively. Here it is important to note
that the search for conceptual accuracy and the
collection of evidence through instruments with
proven psychometric quality illustrate well the
role of psychological assessment and positive
psychology in this area.

A critical examination of psychological
assessment instruments in positive
psychology

Over the course of the first wave of PP, ins-
truments were developed and validated inter-
nationally. It emphasizes the construction of
measures to evaluate positive constructs in direct
relation to psychological assessment (Oliveira &
Nakano, 2023). As a result of this period, studies
were conducted to investigate the psychometric

qualities of psychological tests for the purpose
of evaluating these constructs so that empirical
support and refinement could be provided. A
literature review conducted in Brazil by Scorsoli-
ni-Comin and Santos (2010) revealed that, at the
time of the study, most of the scales had been
adapted and translated without studies aimed at
determining the validity of these scales, limiting
them to evaluating subjective well-being aspects.
In a second moment, based on the expansion
of psychological assessment methods and the
examination of the relationships between po-
sitive constructs and other variables such as
personality, variables associated with illness,
outcomes and consequences of the presence
and/or absence of positive behaviors, it was
possible to advance in the understanding of
the relationship between positive and negati-
ve in the human experience (Lomas & Ivtzan,
2015). Accordingly, Pureza et al. (2012) and Pires
et al. (2015) indicate that there is growth in this
field in both the number of instruments used in
Brazil and the constructs addressed in them,
even though translations of foreign instruments
remain a significant part of the scenario. In the
following years, Oliveira and Moreira (2024) no-
ted that research related to the development
of psychological measures was expanding to
encompass a wider range of constructs.
Recently, PP has been expanded beyond the
quantitative model that previously prevailed, to
include other approaches, such as qualitative,
longitudinal, large-scale and impact analyses
of interventions, to enhance the objectivity and
scientific standing required for the movement
(Lomas et al., 2020). In other words, conside-
ring the growth and maturation of Positive Psy-
chology, qualitative methods and techniques
of Psychological Assessment became increa-
singly utilized as a means of collaborating on
the understanding of positive expression and
experience (Oliveira & Nakano, 2023), using a
multi-method and multi-technique perspective.
There has been significant growth in this area in
Brazil, as evidenced by the increasing number of
researchers, the availability of instruments, and
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the increase in scientific production, especially
in the last decade (Reppold et al., 2019).
Despite this growth, several criticisms are still
raised regarding assessment instruments. Most
of these tests are not on the approved list of
SATEPSI tests, according to Oliveira and Nakano
(2023), making it necessary for researchers to
conduct studies to investigate their psychometric
characteristics to strengthen PP as an evidence-
-based movement. A search conducted by the
authors did not find any approved instruments for
assessing PP's core constructs, such as optimism
or subjective well-being, which are widely used.
However, it is essential to highlight that other
instruments not found on the list, adapted or
developed in Brazil, have numerous studies ai-
med at investigating their psychometric qualities,
and have been made available free of charge in
books and articles by the authors (Hutz, 2016).
However, the same author emphasizes the
importance of caring in choosing the tests to be
used, since many of them, despite being widely
used in practice, have not been extensively stu-
died to investigate their psychometric qualities
(Hutz, 2016). Thus, it is still common for authors to
only make translations, reverse translations, and
factor analyses, which does not suffice to attest to
the safety and appropriateness of such measures.
There are also preliminary criticisms regarding
the subjective nature of the instruments, since
they are primarily self-reporting instruments.
Considering this nature, the influence of social
desirability on the measures was questioned, and
statistical advances have helped to resolve this
issue (Barros et al., 2010). Considering this sce-
nario, it is necessary to encourage the expansion
of measures among Brazilian researchers and
professionals to achieve the level of scientificity
necessary (Oliveira & Moreira, 2024).

Conclusions

The growth of Positive Psychology is evident
not only internationally but also in Brazil. Among
the main contributions already achieved, it is wor-
th highlighting the advances in the exploration
of its constructs through the development of

psychological assessment instruments and the
structuring and implementation of intervention
programs that promote the development of po-
sitive strengths in various contexts, particularly
educational and organizational contexts. Howe-
ver, despite these advances, gaps in psychologi-
cal assessment remain that limit the sufficiently
comprehensive consideration of the positive
aspects emphasized by Positive Psychology.

This highlights the need for further research
to investigate how to effectively integrate these
positive aspects into psychological assessment
practices. Equally important is the recognition of
the limitations of the present study, which pre-
sents a partial review of the literature and may
not encompass all the nuances and complexities
of the intersection between Positive Psychology
and psychological assessment.

Future research could focus on developing
and validating assessment instruments that more
comprehensively measure positive psychological
resources, as well as evaluating the effectiveness
of Positive Psychology-based interventions in
different contexts. Furthermore, it is crucial that
the Positive Psychology movement continues to
develop critically and reflectively, considering the
ethical and cultural implications of its practices
and seeking broader integration with other areas
of psychology.
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